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our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 



Page 2 of 16

Service Context

Context



Page 3 of 16

Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
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Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
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2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1:
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: RSE-00014582
	Service Context: Meadows and Districts Kindergarten (MDK) runs sessional Preschool for 30 hours a fortnight for children one year prior to school entry. These hours are currently provided as two full days on Tuesdays and Wednesdays, and alternate Thursdays. Children stay for the lunch period which is part of the educational program. The site also has a funded weekly Occasional Care available for 2 - 4 year olds, for one session on Thursdays from 8:45am to 11:30am, or 12.00pm to 2:45pm. For one week in the fortnight, this program is integrated with kindergarten sessions which enhances children's transition  to full time kindergarten.
The building is set back from the main road enabling adequate parking at the front. The indoor play spaces offers many learning areas for creating, role play, music, puzzles, block building, painting, play dough and the children always have access to resources to direct their own learning. All of which enhances social interactions, learning outcomes, and opportunities for Literacy and Numeracy exploration and development.
The site has a very spacious outdoor learning area, with large trees on the boundary fence which provide shade. There is also a large verandah area for sheltered outdoor play and two large shelters, one over the sand pit and one over the stage. These natural outdoor areas are ideal for all year outside play. During the wet weather waterproof onesies and rubber boots are provided to ensure children always have the opportunity to explore the outdoors. Other main features include outdoor musical sculptures, a natural sandpit, a large section of lawn, various tree logs and lopped trees for imaginative play, a boat next to a deck, established garden beds, raised vegetable plots, swings and a mud kitchen. A new, open style cubby house and rain water tank have recently been installed in the sandpit area. Our program is driven by the Early Years Learning Framework and encompasses the Literacy and Numeracy Indicators. The regular educators hold certificates as Marte Meo practioners, and these practises are embedded into their interactions and relationships. Communication to inform parents about the program and site priorities is managed through notice boards, text messages, notes and personal contact either face to face or via email or phone. The Meadows community is quite diverse, with occupations ranging from farming and self-employment to those who commute to Adelaide, Mount Barker, Strathalbyn and the southern suburbs for employment. Mawson Green, a housing development situated opposite the kindergarten, is continuing to grow and there are many new families who now access the site. The kindergarten is well supported by the local families who are involved in the Governing Council, fundraising, social events, end of day and termly clean ups, regular maintenance of the grounds, working bees (as needed), direct involvement in our program and excursions. The kindergarten is a five-minute walk from Meadows Primary school and visits to and from the Reception class occur regularly. 
	PriorityRow1: Update staff induction folder and checklist 
	NQS linksRow1: 7.1.2
7.1.3
	TimelineRow1: Term 1 
	ResourcesRow1: DfE intranet, Plink learning portal,
	ResponsibilityRow1: Director
	TimelineRow2: Term 1 
	ResourcesRow2: 
	ResponsibilityRow2: Director
	PriorityRow2: Statement of philosophy review and update (If required)
	NQS linksRow2: 7.7.1
	TimelineRow3: 
	ResourcesRow3: 
	ResponsibilityRow3: 
	TimelineRow4: Term 1
	ResourcesRow4:  SOP
	ResponsibilityRow4: Director 
	TimelineRow5: Term 2
	ResourcesRow5: SOP, 
	ResponsibilityRow5: Director 
Teacher
	NQS linksRow3: 1.3.2
7.2.1
7.2.2
7.2.3
	TimelineRow6: Term 3
	ResourcesRow6: 
	ResponsibilityRow6: Director 
Teacher 
	TimelineRow7: 
	ResourcesRow7: Staff meeting template 
	ResponsibilityRow7: Director, Teachers and ECWs
	TimelineRow8: 
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: Practice is embedded in service operations: The site has developed and reviewed a cycle of planning which is inclusive of all children, families and educators and is therefore responsive to each child's strengths, interests and learning needs. This planning process clearly reflects educators use of the Early Years Learning Framework (EYLF) and Statement of Philosophy (SOP) to observe, plan, evaluate and report. This ensures the children's engagement and motivation to challenge themselves, be proud of their efforts and achievements, and see themselves as powerful learners. Children set their own goals and track their progress towards their goal on their Learning Ladder. Learning journals are available for children and families to access at all times, and are linked to the EYLF and the Preschool Literacy and Numeracy indicators. We intentionally practice routines, with clear expectations, to encourage a sense of belonging to kindergarten, and picture cues are displayed as reminders. Programs and routines evolve as the children become more confident and independent. Each child has a turn at being the Leading Learner and each term this role develops to include their involvement in reflection of the program and future ideas. Occasional Care is integrated into the kindergarten program one day per fortnight, providing an ongoing transition to kindergarten, great opportunities for children of a varied age group to learn together, and staff collaboration across programs. 
Practice is informed by critical reflection: Educators record information about each child's play skills, Literacy and Numeracy competencies, interests and learning strategies, on an `observation grid', photos, in the floor book and in their Learning Journals. Educators reflect on each child's progress and the program using the EYLF Learning Outcomes, which occurs daily and on our fortnightly programming day. As a team we critically reflect on our pedagogy, and also as individuals so that the learning environment supports each child's learning. The educators reflect on the past program by reflecting on children's learning, and also on each other's professional development goals. Challenges of practice are identified and solutions to be tried are identified. Educators set goals for each child to be implemented in the program and then reflected on by using success criteria in the approved learning frameworks. 
Practice is shaped by meaningful engagement with families and/or the community: Educators work collaboratively with families, children and external service providers to provide for all children and in particular, children with special rights. Children with additional rights have One Plans and regular feedback is provided to families. Families are invited to be involved in Governing Council, to share their skills or interests, and to attend family events; e.g. Obstacle-a-thon, Harmony Day or Art Show. Our program is linked to the initial and ongoing information provided by parents and families consistently receive feedback, e.g. individual goal setting, learning journals, daily conversations, curriculum overviews and the floorbook. We build connections with our local community by visiting the local schools, the playground, bakery and also invite the emergency services to visit, who often have connections with a child.
	Quality Area 2: Children’s Health and Safety: Practice is embedded in service operations: Educators conduct risk/benefit assessments with the children when appropriate, for all necessary aspects of the curriculum. Educators conduct snake checks in Terms 1 and 4, after lunch. The `Keeping Safe' Child Protection Curriculum is embedded daily, and specifically focussed on in Term 3 so children become familiar with core understandings of emotions and safe behaviours. The site is `Allergy Aware' and healthy nutrition is an integrated part of the program and is promoted through meal time discussions and  cooking experiences. Allergies determine ingredients used. Children are involved in growing, harvesting and cook with ingredients grown in our garden. Within the program there is a balance of physical and quiet experiences and outdoor play is available for the majority of the day. Children are supervised at all times and child staff ratios are maintained. Children are supplied with sunscreen, sun smart clothing, waterproof onesies and rubber boots so they can participate in outdoor learning all year round. The outdoor and indoor environments provide a range of challenges for all physical development. Daily relaxation experiences e.g. listening to music and stories, exercises, visualisations, support children's wellbeing and regulation of their bodies. All behaviour is supported so each child is safe to emotionally and physically engage in the curriculum, e.g by using Compics and individualised planning as appropriate. 
Practice is informed by critical reflection: Bushfire evacuations and invacuations are practised, evaluated and documented when they occur. Plans are updated when required. Site safety is discussed at staff meeting and issues are addressed immediately as they arise. Health issues are discussed as a team and any necessary training is identified and then conducted, e.g. epilepsy and anaphylactic reactions training. Healthy eating choices are reflected on by staff and then followed up with conversations with children and families. The need to supply waterproof clothing and footwear for children's outside play all year round was identified and strategies were implemented. Healthy food choices and recipes are recorded in floor book and  ideas sent home for children and families to consider. Staff adhere to hygiene, safety and food handling procedures and are made aware of procedures on induction, as are families.
Practice is shaped by meaningful engagement with families and/or the community: Daily safety checks of the outdoors are conducted by the Leading Learner and an educator to identify any hazards, which are addressed appropriately. Consultation is had with families and relevant professionals, to obtain individual medical plans, which are displayed clearly in kitchen cupboard, so that all staff members have access. Relief staff are made aware of these on induction. Parents are informed of accidents and illnesses promptly and reports are completed and filed. Families are notified of communicable diseases and allergies as necessary. Pictures of allergy aware, healthy lunch box ideas are provided to families. Consultation with GC and outside agencies to redevelop outside learning area, eg rainwater tank and cubbyhouse, and to also update policies, particularly information about being sun smart. Educators are always approachable and work with families to plan strategies for behaviour management that are respectful and supportive of all stakeholders. Families are supported and linked to community support e.g. Circle of Security, CAFHS, CAMHS and other relevant therapists. 
	Quality Area 3: Physical Environment: Practice is embedded in service operations: The outdoor environment is naturally aesthetic and provides children with a range of play spaces and resources, with many opportunities for gross motor experiences. Both indoor and outdoor environments are constructed with children to promote learning in a stimulating environment that values nature, is welcoming, inviting and inspires creativity. Natural and building resources are readily available for play e.g. branches, wood planks, bricks, tiles, pipes etc. Children access the indoor and outdoor play environments according to their interests, and resources e.g. storage baskets, logs etc provide natural resources available for use at all times. We recycle scraps on a daily basis for families with chickens and children take joint responsibility with educators for recycling. Different coloured bins are provided for children to sort their own rubbish (Blue, Yellow and Green waste) throughout the day. Children are aware that we reuse boxes and paper for their making and other learning experiences. We focus on responsible water usage, particularly from the rain water tank in the sand pit and for watering the garden. Children's conversations reflect their understanding of sustainability.
Practice is informed by critical reflection: Educators identify resources to be used in programming to promote learning and to reflect children's interests. Resources and materials are identified, for example construction kits that should be increased because children are interested in them and also because of the learning that is promoted while using  them. Educators  are deliberate in purchasing sustainable resources that are aesthetically pleasing and have a variety of learning opportunities. Educators discuss and make decisions about materials to be used in program, to be sustainable, reused or recycled goods where ever possible. Educators have clear and consistent expectations for where and how to use equipment, respecting the safety and needs of other children. Discussions with the children involve how to care and maintain resources, in particluar children helping with cleaning and packing up. Hazards are identified through the daily safety checklists, shared with everyone at group time, and dealt with in accordance to DfE procedures. Children are involved in and integral to creating risk/benefit assessments for required equipment and experiences.
Practice is shaped by meaningful engagement with families and/or the community: We have regular consultation with families about individual children's needs to access equipment and resources and adjustments are made. All resources, equipment and furniture are well maintained with strong parent support, which is recorded on a termly maintenance checklist and a termly cleaning roster. Families make donations of suitable equipment and volunteer their interests like gardening. The site engages with the local community through social media about developments in our learning spaces, eg. rainwater tank and sensory garden. Governing Council have promoted litter free lunches and the use of environmentally friendly craft and products. Families are very involved in developing new play spaces in the outdoor learning area, for example the sensory garden and a new cubby house. The children voted on the ideas and features they preferred for the cubby house, which was then built by a local builder and many community members donated their time to install and complete this project. 
	Quality Area 4: Staffing Arrangements: Practice is embedded in service operations: Educators position themselves throughout the environment so that they are accessible to children at all times, to support them in their learning. We verbally communicate openly to ensure all children's needs are being met and that we are consistent in our approaches and expectations. This is evident in the program book, children's learning journals, staff meeting notes and through feedback gathered from families. Staff are caring and considerate of each individual family's needs, expectations and concerns.
Practice is informed by critical reflection: Educators attend professional development relevant to their interests, need for professional growth and learning, improving outcomes for children and the PQIP. Information gained at professional development is shared at staff and planning meetings. Educators strongly support each other in managing workloads and share tasks so all necessary requirements are completed. There is an appreciation of the diverse skills and talents within the team and educators take on tasks that are suited to our skill sets, which means there are identifiable leaders who can be called upon to assist with specific tasks. Professionalism and honesty are valued, and opinions are shared and respectfully listened to, debated and challenged. Critical reflection on successes and challenges enables us to change our practices to meet the needs of the current group of children. Educators use their shared training in Marte Meo practises to discuss support for children and plan strategies to be implemented. Video of staff and children is used to reflect on practice and children's learning. Educators write feedback and observations about each other's goals from our Professional Development Plans (PDP).
Practice is shaped by meaningful engagement with families and/or the community: Families are notified of any staffing changes and regular relief staff who are familiar with the children are primarily used. The kindergarten director has been significantly involved in the creation of a portfolio wide database that allows sites easier access to regular relievers. Governing Council is made aware of long term staff changes and are part of any discussions as appropriate. Valuable input from volunteers from the community is encouraged and facilitated. Feedback from new enrolling families informs us of the positive comments that they heard from other families. this is further evident in the annual Parent Opinion Survey results and feedback from our current families; either through verbal conversations or written in their child's Learning Journal. Educators value and seek respectful and professional relationships with children's families. Information from families is shared amongst educators, while being treated respectfully and confidentially. 
	Quality Area 5: Relationships with Children: Practice is embedded in service operations: Our planned and emergent curriculum expands to include children's interests, which inspires and extends learning. Educators engage all children in the program, developing strong connections with each individual because they feel respected and valued. Individual learning goals are developed based on information from the child and their family, observations and assessment. Visual and sensory resources are used to support children with additional needs, e.g. separation or behaviour. Through the `Keeping Safe' Child Protection Curriculum children learn about their emotions, which we encourage them to feel and then work with them. Positive interactions between children, families and educators, provide children with an interactive environment that ensures relationships and emotions are recognised and supported. Children are supported to respect, acknowledge and care for others in our kindergarten environment and the community. Relationships are built with families via the Occasional Care and volunteer run Playgroup program which supports children to form links with the curriculum and staff prior to starting kindergarten. Many children demonstrate a strong sense of belonging to the kindergarten community from an early age, as they already have established familial connections. New families are encouraged to connect with the kindergarten community through attending the on site playgroup or other local community run early childhood programs. 
Practice is informed by critical reflection: Educators record observations about children's interactions and friendships and plan strategies, often using Marte Meo practices. During play educators comment on the way children are interacting to draw attention to each other and lift up social information. Educators have a strong emphasis on encouraging children to collaborate and to share their learning. Implementing Leading Learners has supported most children to do this and educators continuously reflect on how to develop this role further to facilitate this collaboration. Educators continuously communicate and reflect on strategies and share relevant information.
Practice is shaped by meaningful engagement with families and/or the community: Every child and family is respected and valued. This is evident in the educator's documentation process, parent conversations and the opportunities provided to families to give feedback and comments. Familial input is sought to implement strategies that support their child when needs arise, e.g. separation, learning needs or behaviour. Scheduled parent conversations provided educators with information about individual children and their families, and what methods of communication families find most effective. Educators are also able to provide information to families about the kindergarten, learning and the curriculum. The kindergarten has a strong sense of community. Friendships amongst families are formed in the welcoming environment, and relationships continue to grow throughout the year and beyond. On an ongoing basis positive verbal feedback is received through conversations with visitors, parents and community members, in regards to the friendly, relaxed atmosphere and respectful relationships with children and families. At the end of the year, educators receive many written and verbal messages from families highlighting the sense of belonging they have felt at kindergarten.
	Quality Area 6: Collaborative Partnerships with Families and Communities: Practice is embedded in service operations:  Warm relationships with families are evident in all interactions. Families initially receive information about the kindergarten through our website, enrolment package, private Facebook group, visits and conversations. There is a comprehensive transition program for families and children when they begin and end kindergarten. Strong relationships are developed with Occasional Care parents which supports transition to kindergarten. The kindergarten (enrolments permitting) runs a transition to kindy program in Term 4 and an induction meeting is held for families during the first transition session. Families are invited to take a voucher to have a coffee at a local coffee shop to familiarise themselves with each other and the site, during their child's second transition visit. The kindergarten has strong links with Meadows Primary School as well as Macclesfield Primary School. The reception classes visit us and we visit them once a term. Links with the OSHC service have developed through common children using both services. Communication to families is ongoing through text messages, emails, notes, displays, and whiteboard notices, and questionnaires are used to provide and gain information from families. Each year the kindergarten celebrates Harmony Day and have had cultural incursions to facilitate and develop children's understandings of the world they live in. The focus is on what is the same and different about us all.
Practice is informed by critical reflection: Educators work collaboratively with each other, families, children and other department support professionals to support children's participation and inclusion in all areas of the program. Educators have daily informal conversations with families, who are comfortable to share information and concerns. Educators organise specific times for discussion with families as required. Family conversations are offered in the beginning of the year, with most families attending these. Educators give families information about their child and ask families for their input, through many different mediums e.g. daily conversations, text messages, reflections of learning. The feedback provided is used to tailor the information given and the communication sources that used, to improve outcomes and involvement for families. Relevant information for families is displayed on the `Services Board' in the foyer, which is identified at staff meetings and discussions.
Practice is shaped by meaningful engagement with families and/or the community: Family involvement at the site is highly valued. Educators actively support families to understand the many ways they are involved and the importance of this. There is strong support and affirmation for kindergarten educators which is reflected at Governing Council meetings and ongoing feedback from families. Strong relationships are maintained with the main feeder schools, including visits from the Pastoral Care Worker from both schools. The Governing Council strongly supports initiatives within the community by assisting with local events such as the Meadows Country Fair, excursions, transition to school and events organised by the kindergarten. Local services visit the kindergarten such as the CFS, parents with skills to share, eg a vet, hairdressers. Information is also available for families about local service agencies and Child Youth and Family Health Service provides health checks at the kindergarten at least twice per year.
	Quality Area 7: Governance and Leadership: Practice is embedded in service operations: All new families are introduced to the Statement of Philosophy (SOP) and policies upon enrolment. The SOP and polices are also provided to new educators as part of the induction process. The SOP and policies are referred to by educators when responding to relevant queries from families,. Children complete a daily outdoor hazard check and report to the children at group time, particularly if they have seen any hazards or things to be careful of. Educators discuss issues of safety with children, whether it be about behaviour or the importance of practicing evacuations or invacuations. Unsafe behaviours and practices are discussed with the group, and the children are involved in thinking of ways to resolve or manage situations, with an emphasis on each person taking responsibility for themselves. Educators empower children to take responsibility by setting out clear expectations and by making them aware of the reasons behind the rules e.g. respect for each other and the environment, being safe etc. Educators continually use and develop Marte Meo practices as a way of supporting children in these areas.
Practice is informed by critical reflection: All staff contribute to the program effectively and strengths are utilised to ensure efficient operation and positive outcomes. Through reflective practice, sharing of understandings and continuous communication, service delivery is constantly evolving and improving. During the fortnightly reflection of the program, educators highlight in the floorbook references to the SOP and also on pages in the children's Learning Journal. Educators' goals from their individual PDPs are reflected upon at staff meetings and daily where appropriate, to gain feedback from all the educators. Educators reflect on practice regularly each fortnight and the QIP is developed collaboratively with the educators, children, families and Governing Council (GC). Educators are part of the review of policies and the SOP at staff meetings and GC. Each year all educators are involved in the process of developing the PQIP through self and group assessment and identifying strengths and future goals. All discussions including those about confidential and complex issues are handled with respect and confidentiality.
Practice is shaped by meaningful engagement with families and/or the community: Our Philosophy reflects our practice and commitment to children and families. It has been reviewed several times and summarises our vision, values and core purpose succinctly. A schedule, which is kept at the front of the policy folder, is used to review and update the kindergarten's philosophy and policies on a regular cycle. A clearly defined Grievance Policy is explained to families and the GC. Our GC always have a sense of ownership and belonging to the kindergarten and wider community and offer their ideas and knowledge during discussions. GC meets twice per term and consider the ongoing planning for the kindergarten and receive detailed reports including Director report, Curriculum report, Finance, Occasional Care and Playgroup and also information from professional development that educators have attended. These meetings keep them informed about all aspects of the kindergarten and the staff representative report back to the other educators information from the GC. Parent perceptions are sought through the annual Parent Opinion Survey and views are analysed and determine future planning. Families are informed of concerns or situations by face to face conversation, text message or a phone call, depending on the situation.  
	PriorityRow3: Refine educator performance evaluation process
	TimelineRow9: 
	ResourcesRow8: Staff meeting template, PDPs
	ResourcesRow9: 
	ResponsibilityRow8: Staff meeting template, PDP templates  
	ResponsibilityRow9: 
	KeyStepsRow1: Review current induction folder and update as required. Consult DfE induction policy for guidance  
	KeyStepsRow2: Contact regular relief educators to gain feedback on additional process/additional information required 
	KeyStepsRow3: 
	KeyStepsRow4: Present current statement of philosophy to educators at staff meeting for consultation
	KeyStepsRow5: Present current statement of philosophy to governing council for consultation 
	KeyStepsRow6: Present current statement of philosophy to children and families for consultation 
	KeyStepsrow7: Re-establish regular staff meetings scheduled for each Thursday on kindy days 
	KeyStepsRow8: Reflection of practices for each educator at each staff meeting 
	KeyStepsRow9: 
	Learning improvement plan goal 1: Strengthen children's ability to engage with and interpret text* in order to create, understand and give meaning
*Text in reference to definition in the Implementation Guidelines for Indicators of Preschool Numeracy and Literacy pg 89
	Goal 1 Challenge of practice: If educators intentionally use language informed by literacy based learning to encourage children's learning, then we will increase children's ability to create, understand and give meaning to texts
	Goal 1 Action 1: Define the meaning of text in our day to day learning and practices. 
Define and introduce children to different forms of text in our every day lives.
	Goal 1 Action 2: During programming, one form of text will be identified to be intentionally taught with play based learning experiences for educational program. 
New forms of text to be chosen each program. 
	Goal 1 Action 3: Make children's use and understanding of textual concepts visible to the child and their families through recording and labeling child's learning in the floor book, displays, photos Learning Journals, and via text messages to families. 
	Goal 1 Action 4: Undertake prior and post knowledge. Gather prior knowledge from families, record observations on grid, in photos and videos. Analysis observations against Literacy indicators and learning processes, record in floor book and Learning Journals. 
	Goal 1 NQS links 1:  1.2.1
 
	Goal 1 NQS links 2: 1.2.2 
3.2.2
 
	Goal 1 NQS links 3: 1.2.3
	Goal 1 NQS links 4: 1.1.3
5.2.1
6.1.2
	Goal 1 Timeline 1: Term 1 Week 1-5
Term 1
	Goal 1 Timeline 2:  Over the year
	Goal 1 Timeline 3: Over the year
	Goal 1 Timeline 4: Term 1 (Gathering)
Over the year (Analysis)
	Goal 1 Resources 1: Numeracy and Literacy Guidebooks, Handbook and charts, EYLF, PD, budget
Planning meetings, educators
	Goal 1 Resources 2: Numeracy and Literacy Guidebooks, Handbook and charts, EYLF, budget, planning meetings, educators, play based resources
	Goal 1 Resources 3: Indicator stickers, budget/time allocated, Learning Journals, floor book, camera/video, mobile, documentation, educators, families 
	Goal 1 Resources 4: Indicator stickers, budget/time allocated, Learning Journals, floor book, camera/video, mobile phone, documentation, educators, families
	Goal 1 Responsibility 1: Director
All educators
Children
	Goal 1 Responsibility 2: Director
All educators
Children
	Goal 1 Responsibility 3: All educators 
Children
Families
	Goal 1 Responsibility 4: All educators
Children
Families
	Goal 1 Success Criteria: - Children are able to demonstrate an understanding that text is a powerful means of communication though which ideas, thoughts and concepts are represented. 
- Evidence that children actively use, engage with and share enjoyment of language and texts in a range of ways.
  
Evidence demonstrated through pedagogical reflection of children's conversation and play, and documented in the floor book, in the child's Learning Journal and in reports to families.
 
	Goal 2 Action 2: 
	Goal 2 Action 3: 
	Goal 2 Action 4: 
	Goal 2 Timeline 2: 
	Goal 2 Timeline 3: 
	Goal 2 Timeline 4: 
	Goal 2 Resources 2: 
	Goal 2 Resources 3: 
	Goal 2 Resources 4: 
	Goal 2 Responsibility 2: 
	Goal 2 Responsibility 3: 
	Goal 2 Responsibility 4: 
	Learning improvement plan goal 2: 
	Goal 2 Challenge of practice: 
	Goal 2 Action 1: 
	Goal 2 NQS links 1: 
	Goal 2 Timeline 1: 
	Goal 2 Resources 1: 
	Goal 2 Responsibility 1: 
	Goal 2 Success Criteria: 
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: 
	Goal 2 NQS links 3: 
	Goal 2 NQS links 4: 
	Goal 3 NQS links 1: 
	Goal 3 NQS links 2: 
	Goal 3 NQS links 3: 
	Goal 3 NQS links 4: 
	Goal 3 Timeline 1: 
	Goal 3 Timeline 2: 
	Goal 3 Timeline 3: 
	Goal 3 Timeline 4: 
	Goal 3 Resources 1: 
	Goal 3 Resources 2: 
	Goal 3 Resources 3: 
	Goal 3 Resources 4: 
	Goal 3 Responsibility 1: 
	Goal 3 Responsibility 2: 
	Goal 3 Responsibility 3: 
	Goal 3 Responsibility 4: 
	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: 
	Approval date: 
	Governing council name: 
	Governing council Date: 
	Education director name: 
	Education director date: 
	Service name: Meadows and Districts Kindergarten 
	acknowledgement: Peramangk
	Enter Year Here: 2021
	Statement of Philosophy: We believe that:
Quality education is provided when educators work in partnership with children, families, local schools and the community.
All children will develop their skills and understandings within a safe, equitable, respectful and supportive learning environment.
Every child is a unique individual who will learn and grow when supported.
Enriched learning occurs through a co-constructed play based-curriculum that is challenging, rewarding, relevant, inspiring and fun.

Educators demonstrate these beliefs by…
Providing a holistic approach to children's learning underpinned by the principles of the Early Years Learning Framework (EYLF).
Fostering a positive learning environment where all children have an opportunity to enhance their natural curiosity and to develop a love of learning, to ensure that they will be willing to take measured risks to explore both self-directed and intentional learning  experiences.
Developing a play-based program that is focussed on the learning needs, strengths and interests of the group and of individual children. This is achieved by educators recording observations, engaging with and listening to the children, and by responding spontaneously to children's learning, interests, abilities and needs.
Creating a social environment that is caring, nurturing, respectful and secure, which fosters social skills such as sharing, friendships, empathy and caring.
Providing natural materials and resources that are readily available to the children for play and encourage an appreciation of the environment and sustainability.
Developing a feeling of belonging in each and every child through developing trusting and respectful relationships.
Encouraging the children in being active and constructive participants in their own learning so that their knowledge, ideas and abilities are valued and shared.
Developing a basis for building a range of skills and knowledge as a means of becoming an active and constructive participant in society.
Developing open and respectful relationships with all families, sourcing information from them as a means of developing the learning experiences offered, as well as keeping them informed about the kindergarten's program.
Maintaining strong partnerships with families by assessing children's learning and reporting to families on a regular basis.  
Embracing all cultures and the importance of diversity in our society.
Being approachable and professional at all times.
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